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Description

There are many surveys and questionnaires that may be of interest to the TPSR community. While these instruments were not developed specifically for use with this model they address constructs or outcomes that are certainly related. Some of these are described and shared in this document prepared by Doris Watson at the University of Nevada Las Vegas. 
Justification & Rationale for Related Constructs
Caring

Nel Noddings is a leader in the investigation and discussion of caring in educational settings.  She is specifically focused on caring and its relevance to holistic education of today’s youth.  Noddings believes that caring for someone necessitates engrossment or attention (Noddings, 1992, 1995, 1996).  Engrossment and attention refer to the acts of fully attending to another, being open and receiving another in a bias free manner, or, really seeing, feeling and caring for another.  In addition, the notion of nonselectivity suggests that a caring person is nonjudgmental, does not attempt to shape another and allows for significant amount of choice by the receiver of caring.  Caring also includes motivational displacement.  Motivational displacement refers to being empathetic, having concern for another and being seized by the needs of another (Noddings 1992, 1995).  Finally, caring is characterized by giving priority to the needs of another person.  

Within educational psychology there has been an effort to incorporate the affective domain into youth development interventions.  Two related types of affective interventions have emerged.  Social emotional education refers to a curriculum focused on developing social emotional competencies, including the ability to understand process, manage, and express one’s social and emotional life (Cohen, 2001).  Social emotional learning (SEL) interventions focus on enhancing children’s capacities for self awareness (recognition of emotions) and self reflection, self regulation (emotion management and decision making), empathizing with others, and social skills in order to optimally function with others and in a variety of contexts (Cohen, 2001; Comer, 2003; Goleman, 1995; Greenberg et al., 2003; Payton et al., 2000).  Daniel Goleman, in his book entitled Emotional Intelligence, argues that such capacities are ‘master aptitudes’ that mediate human’s ability to effectively utilize their intellect (Goleman, 1995).  Hundreds of SEL programs exist in educational settings across the country.  While more systematic controlled research is needed, the literature has linked SEL programs with increased positive health and reductions in substance abuse and violence (Botvin, Baker, Dusenbury, Botvin, & Diaz, 1995; Elias, Gara, Schuyler, Branden-Muller & Sayette, 1991; Grossman et al., 1997).

A second affect-focused intervention in the academic realm is the Child Development Project (CDP).  The CDP is a comprehensive program with the aim of assisting schools in becoming ‘caring communities’ of learners (Battistich, Schaps, Watson, Solomon, & Lewis, 2000; Battistich, Schaps, & Wilson, 2004; Battistich, Solomon, Watson, & Schaps, 1997; Solomon, Watson, Battistich, Schaps, & Delucchi, 1996).  CDP has pulled from a number of theoretical perspectives, including socialization, motivation, and learning to develop a school-wide intervention that focuses on promoting positive development in elementary-aged children.  A number of strategies are employed to foster a sense of community.  Central to CDP’s approach is to focus on the affective realm by creating a climate of caring, promoting personal and social understanding, and highlighting helping behaviors.  Battistich and colleagues have examined the impact of a caring community on learners.  Specifically, the creation of a caring school community has been linked to greater enjoyment of school, prosocial attitudes, concern for others, prosocial moral reasoning as well as lower antisocial behaviors, student drug use, and delinquency (Battistich & Hom, 1997; Battistich et al., 2004; Battistich, Solomon, Watson, Solomon, & Schaps, 1989; Battistich et al., 1997; Solomon, et al., 1996).

Empathy

For over 25 years Eisenberg and her colleagues have examined empathy’s role in moral development and more recently, the impact empathy might have in relation to social competence and the development of self-regulatory capacities (Eisenberg, Valiente, & Champion, 2004).  Empathy is defined as “an affective response that stems from the apprehension or comprehension of another’s emotional state or condition, and which is similar to what the other person is feeling or would expect to feel” (Eisenberg et al., 2004, p. 387).  Eisenberg’s research supports the role empathy plays in positive youth development.  Empathy has been linked to more prosocial behavior, increased cooperation, and less aggression (Batson & Moran, 1999; Eisenberg et al., 1989; Miller & Eisenberg, 1988; Fabes, Eisenberg, & Shell, 1996).  These relationships suggest that if questions around general prosocial development exist, it is critical to examine empathy.  

Motivational Climate

The quality of youth’s motivation in physical activity settings is influenced by their interpretation of the salient cues in the context created by the teacher or coach.  The salient cues within the context are referred to as the perceived motivational climate (Ames, 1992; Ames & Archer, 1988).  Two dominant motivational climates exist which are distinguishable based on differential evaluative practices, the presence and extent of social comparison, the rewards and punishments provided, and the extent to which effort is valued and recognized (Newton, Duda, & Yin, 1999).  A task-involving climate is perceived when teachers and coaches emphasize personal mastery, focus on effort as the primary pathway to success, reward optimal individual effort and task mastery, and encourage cooperative learning.  A teacher may create an ego-involving climate by encouraging interpersonal competition, basing rewards on optimal ability, punishing mistakes, and promoting rivalry between class members.   Importantly, research has linked perceptions of the motivational climate with differential striving in physical activity settings.  

Research in the physical domain has consistently linked perceptions of a task-involving climate to greater intrinsic motivation (Standage, Duda, & Ntoumanis, 2003), more mature levels of moral reasoning (Ommundsen, Roberts, Lemyre, & Treasure, 2003), and more positive sportpersonship attitudes (Fry & Newton, 2003).  In contrast, perceptions of an ego-involving climate have been associated with problematic responses such as higher boredom (Treasure, 1997), greater likelihood of behaving amorally (Ommundsen, Roberts, & Lemyre, 2003) and more negative attitudes toward instructors and sportspersonship behaviors (Fry & Newton, 2003). In addition, literature has reported that participants in task-involving motivational climate were more persistent, preferred to engage in more challenging tasks, experienced greater feelings of enjoyment, and reported stronger beliefs that effort was a precursor to doing well in sport (Solomon, 1996; Treasure, 1993; Wallhead & Ntoumanis, 2004).  

Details regarding statistical design and analysis of the measures can be found in the following manuscripts:

Newton, M., Fry, M., Watson, D.L., Gano-Overway, L., Kim, M.S., Magyar, M., & Guivernau, M. (2007). Psychometric properties of the caring climate scale in a physical activity setting,   Revista de Psiologia del Deporte, 16, 67-84.

Newton, M. Watson, D.L., Gano-Overway, L., Fry, M., Magyar, M., Kim, M.S., & Guivernau, M. (2007). The role of a caring-based intervention in a physical activity setting. The Urban Review, 39, 281-299.

Magyar, M., Guivernau, M., Gano-Overway, L., Newton, M., Kim, M.S., Watson, D.L., & Fry, M.   (2007). The influence of leader efficacy and emotional intelligence on personal caring in physical activity.  Journal of Teaching in Physical Education, 26, 310-319.

Newton, M., Watson, D.L., Kim, M.S., & Beacham, A.O. (2006). Achievement goal theory and the taking of Personal and Social Responsibility Model in a sample of underserved youth.  Youth & Society, 37, 348-371.

Watson, D.L., Newton, M., & Kim, M.S. (2003).  Recognition of Values-Based Constructs in a Summer Physical Activity Program.  The Urban Review, 35, 217-232.
Reliability was established on (N = 353, aged 10 to 14 years (Mage = 12.18, SD = 1.55), The majority of participants in the were born in the U.S. and their race/ethnicity included approximately Hispanic (30%), White/Caucasian (4%), Black/African American (40%), Chicano (2%), Asian (2%), Venezuelan (1%), Samoan (1%), Other/Mixed (2%), and 18% chose not to identify their race.   Participants were located in a large southwestern, urban city and a large southeastern, urban city.   

Table 1: Summary of Reliability Information
	Measurement Tool
	Reliability

	After-School Belonging

* Adapted from Goodenow Psychological Sense of School Membership Scale (1993), Used in Barkdall, C. 2004, Dissertation- After-School Programming & engagement among inner city elementary school children
	(= .79

	Caring Climate Scale
	(=  .92

	Contextual Caring
	(=  .91

	Empathetic Efficacy
	(=  .83

	Personal Caring
	(= .86

	Positive/Negative Affect Self Regulation
	Positive (=  .73      /     Negative  (=  .73

	Pro & Anti Social Behavior
	Pro   (= .78      /    Anti     (=  .80

	Perceived Motivational Climate Scale
(Seifriz, Duda, & Chi,1993)


	Task   (= .90      /    Ego     (=  .90

	Value & Future Expectations
	Value  (=  .87    /  Future Expect  (=  .88


Instruments

After-School Belonging: Please circle the one best answer for each sentence.  There is no right or wrong answer, please answer honestly.

1.
I feel like a real part of the after-school program?


NO!

no

yes

YES!

2.
People at the after-school program notice when I am good at something?


NO!

no

yes

YES!

3.
I feel very different from most of the kids here at the after-school program?


NO!

no

yes

YES!

4.
There is at least one adult here at the after-school program I can talk to if I have a problem?


NO!

no

yes

YES!

5.
I can really be myself when I am at the after-school program?


NO!

no

yes

YES!

6.
Adults at the after-school program care about kids like me?


NO!

no

yes

YES!

7.
Kids here at the after-school program listen to me?


NO!

no

yes

YES!

8.
I feel left out when we do things at the after-school program?


NO!

no

yes

YES!

9.
People at the after-school program know I can do good work?


NO!

no

yes

YES!

10.
When I am at the after-school program I want to be somewhere else?


NO!

no

yes

YES!

11.
I feel proud of belonging to the after-school program?


NO!

no

yes

YES!

12.
Other kids at the after-school program like me the way I am?


NO!

no

yes

YES!

13.
I like going to school?


NO!

no

yes

YES!

14.
Learning new things is fun?


NO!

no

yes

YES!
Caring Climate Scale:  Think about what your team and coach are usually like.  Read each question and circle the number that is closest to how you feel.

	
	On this team/in this program…
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	1.
	…team members are treated with respect.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	2.
	…the coaches respect team members.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	3.
	…the coaches are kind to team members.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	4.
	…the coaches care about team members.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	5.
	…team members feel that they are treated fairly.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	6.
	…the coaches try to help team members.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	7.
	…the coaches want to get to know all the team members.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	8.
	…everyone likes team members for who they are.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	9.
	…the coaches listen to team members.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	10.
	…the coaches accept team members for who they are.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	11.
	…team members feel safe.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	12.
	…team members feel comfortable.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	13.
	…team members feel welcomed every day.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree


Contextual Caring:  As you read each of the following statements, think about what the program experiences and teachers are typically like.  Please circle the number that best describes how you truly feel. There is no right or wrong answer, so please answer honestly.

In the program…

1.
The teachers care about kids?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

2.
People miss them when kids are absent?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

3.
The teachers try to help kids?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

4.
Kids feel safe?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

5.
Kids feel welcomed every day?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

6.
The teachers listen to kids?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

7.
People make fun of each other?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

8.
The teachers want to get to know all the kids?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

9.
Kids are treated with respect?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

10.
The teachers accept kids for who they are?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

Contextual Caring
In the program….

11.
Kids feel comfortable?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

12.
The teachers disrespect kids?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

13.
Kids feel that they are treated fairly?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

14.
The teachers want kids to be successful?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

15.
Everyone likes kids for who they are?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

16.
The teachers respect kids?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

17.
Kids feel like other kids care about them?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

18.
The teachers are kind to kids?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

19.
Kids know everyone will be nice to them?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

20.
Everyone is treated with kindness?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

Empathetic Efficacy: The following statements describe some common experiences kids have in the program.  Please indicate how capable you feel you are of putting each feeling into action by marking an X in the box that best describes you.  There is no right or wrong answer. Please respond honestly.

	
	1
	2
	3
	4
	5

	In the program…
	Not at all capable
	Not very capable
	Somewhat capable
	Very capable
	Totally capable

	I can experience how a person in trouble feels
	
	
	
	
	

	I can accept others feelings about me
	
	
	
	
	

	I can understand my friends’ needs
	
	
	
	
	

	I can understand the effect my actions have on others’ feelings
	
	
	
	
	

	I can quickly discover the likes and dislikes of new people I meet
	
	
	
	
	

	I can recognize when someone wants comfort and emotional support
	
	
	
	
	

	I can understand that a person particularly likes me
	
	
	
	
	

	I can recognize whether a person is annoyed with me
	
	
	
	
	

	I can recognize when a person is feeling scared
	
	
	
	
	

	I can recognize when a friend needs my help
	
	
	
	
	

	I can recognize with a person is depressed
	
	
	
	
	

	I can understand others’ feelings
	
	
	
	
	


Perceived Motivational Climate in Sport Questionnaire: Think about what your team and coach are usually like.  Read each question and mark an X in the box closest to how you feel.  There is no right and wrong answer.  Please answer honestly.

	
	On this team/in this program…
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	1.
	… players feel good when they do better than their teammates.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	2.
	… trying hard is rewarded.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	3.
	… players are punished for mistakes.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	4.
	… the coaches focus on skill improvement.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	5.
	… players are taken out of drills, practice, or competition for making mistakes.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	6.
	… each player’s improvement is important.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	7.
	… out-playing other athletes is important.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	8.
	… players try to learn new skills.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	9.
	… the coaches pay most attention to the “stars”.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	10.
	… players are encouraged to work on weaknesses.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	11.
	… doing better than others is important.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	12.
	… the coaches want us to try new skills.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	13.
	… the coaches favor some kids.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	14.
	… athletes like to play good teams.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	15.
	… athletes are encouraged to out-play other members of their team.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	16.
	… everyone wants to be the high scorer.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	17.
	… each player has an important role.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	18.
	… only the top players get noticed.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	19.
	… most players get to play in the drills/games.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	20.
	… players are afraid to make mistakes in the drills/games.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree

	21.
	… only a few players can be “stars”.
	Strongly Disagree
	Disagree
	Not Sure
	Agree
	Strongly Agree


Personal Caring: As you read each of the following statements think about what your group/class and teachers are typically like in the program.  Please circle the number listed below that best describes how you truly feel.  There is no right or wrong answer, 

so please answer honestly.

	
	1
	2
	3
	4
	5

	In the program…
	Strongly Disagree
	Disagree
	Not sure
	Agree
	Strongly Agree

	The teachers respect me
	
	
	
	
	

	The teachers accept me for who I am
	
	
	
	
	

	I feel that I am treated fairly
	
	
	
	
	

	The teachers are kind to me
	
	
	
	
	

	I feel like other kids care about me
	
	
	
	
	

	The teachers listen to me
	
	
	
	
	

	I know everyone will be nice to me
	
	
	
	
	

	The teachers want to get to know me
	
	
	
	
	

	The teachers disrespect me
	
	
	
	
	

	People miss me when I am absent
	
	
	
	
	

	I feel comfortable
	
	
	
	
	

	The teachers try to help me
	
	
	
	
	

	People like me for who I am
	
	
	
	
	

	I feel welcomed every day
	
	
	
	
	

	I am treated with kindness
	
	
	
	
	

	People make fun of me
	
	
	
	
	

	The teachers want me to be successful
	
	
	
	
	

	Kids treat me with respect
	
	
	
	
	

	The teachers care about me
	
	
	
	
	

	I feel safe
	
	
	
	
	


Positive & Negative Self Regulation: The following statements describe some common experiences of kids here at the program.  Please tell us how capable you feel you are of putting each emotion into action by marking an X in the box that best describes you.  There is no right or wrong answer.  Please be honest.

	
	1
	2
	3
	4
	5

	In the program…
	Not at all capable
	Not very capable
	Somewhat capable
	Very capable
	Totally capable

	I can express joy when good things happen to me
	
	
	
	
	

	I can reduce how upset I feel when I don’t get the appreciation I feel I deserve
	
	
	
	
	

	I can get over feeling irritated quickly for wrongs I have experienced
	
	
	
	
	

	I can keep from getting discouraged after receiving strong criticism
	
	
	
	
	

	I can rejoice over my successes
	
	
	
	
	

	I can keep from getting down when my friends and parents can’t be close to me when I need them
	
	
	
	
	

	I can express enjoyment freely
	
	
	
	
	

	I can keep from getting discouraged when I face difficulties
	
	
	
	
	

	I can feel happy over a friend’s success
	
	
	
	
	

	I can have fun with my friends
	
	
	
	
	

	I can stay calm in stressful situations
	
	
	
	
	

	I can feel good about achieving what I set out to do
	
	
	
	
	

	I can avoid getting upset when others keep giving me a hard time
	
	
	
	
	


 Pro & Anti Social Behavior: The following Statements describe a large number of common situations.  Think about each one and decide how often you do the behavior during Youth City.  There are no right or wrong answers, so please answer honestly.

During the program, how often do you…


1.
Help another kid with something?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

2.
Hit or kick another kid?

Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

3.
Hang around with another kid who has no one to hang out with?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

4.
Push or trip another kid on purpose?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

5.
Help another kid if they have fallen or hurt themselves?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

6.
Let another kid borrow something of yours?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

7.
Join in with a group of kids to hurt another kid?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

8.
Act nice to another kid who was sad or unhappy?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

9.
Share snacks with another kid?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

10.
Stop another kid from joining in a game?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5
11.
Stick up for another kid who was in trouble?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

12.
Spread nasty stories about another kid?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

13.
Break another kid’s things because I was upset with them?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

14.
Cheer up another kid who was crying or upset?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

15.
Call another kid names or make fun of them because you wanted to upset them?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

16. Threaten to hurt another kid if they don’t do something?


Almost never
  A few times
 Sometimes
 Many times
 Almost Always



1

2
         3

          4

5

Values & Future Expectations: The statements below have you think about how important the program is to you and whether you would want to be in it again.  Please read each of the following statements and circle the number that represents how you truly feel.  There is no right and wrong answer.  Please answer honestly.

1.
I want to do the program again?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

2.
I am looking forward to the program again?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

3.
I do not want to do not want to do the program again?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

4.
Being part of the program is important to me?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

5.
It means a lot to me to be part of the program?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

6.
I really value being involved in the program?


Strongly Disagree
Disagree
Not sure       Agree
Strongly Agree



1

      2

       3

4

5

